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The role of the assessment in the education field is important to know the 
students’ progress toward the uderstanding of teaching materials. This study is 
about junior high school English teachers’ challenges in implementing of the 
assessment techniques system of 2013 curriculum in Salatiga. This study answers 
the research question: “What are the challenges of junior high school English 
teachers in implementing the assessment techniques system in 2013 curriculum?” 
The participants of the study are ten junior high school English teachers in 
Salatiga. The collected data are used to get further information about the 
challenges of the assessment system in 2013 curriculum. The findings show that 
the English teachers have many challenges in implementing the assessment 
techniques of 2013 curriculum that includes time management, students’ English 
ability and observation technique.  
 
Keywords: assessment techniques, 2013 curriculum, challenges. 
 
INTRODUCTION 
A curriculum is an important aspect for the success of education because it 
has  goals, objectives, contents, processes, resources, and evaluation of all the 
learning experiences planned for students both in and out of school through 
classroom instruction and related program. It has a very important role in 
providing fundamental reference concerning what students should learn and 
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achieve. The reformation of a curriculum is a complex, diverse, and repetitious 
process, in which ideas are made into policies, transformed into behavior, and 
expressed as social actions (Hubball & Burt, 2004). A curriculum is a set of plans 
and arrangements to cover education goals, contents, learning materials, and 
learning methods intended to serve as guidelines in implementing the teaching 
and learning process (Yalden 1987, p. 18). But, the education of curriculum can 
change because of a demand that must be done for the improvement of the quality 
of human resources in a nation. The curriculum with all its changes certainly 
cannot be separated from the world of education. The role of the inner curriculum 
teaching and learning activities, student input, the competence of these educators 
become the center of direction for the achievement of certain educational goals. 
The curriculum demands a paradigm shift in education and learning, especially on 
the type and level in a formal education. 
Related with the reformation and importance of the curriculum, education 
practitioners in Indonesia are continuously looking for ways to improve the 
quality of education in relation the changing of the KTSP to 2013 curriculum, 
where the students are positioned as the center of learning and the teachers as the 
facilitator of teaching and learning process.  Indeed, it also changes the way of 
teachers in assessing the students by following the rules of 2013 curriculum. The 
system of assessment in 2013 curriculum uses authentic assessment which is a 
form of complete assessment that includes the readiness of teachers, the teaching-
learning process and the results of learning. The Indonesian Ministry of Education 
and Culture publishes 2013 curriculum, which demands teachers to implement 
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authentic assessment as the method of assessing the students’ competence. There 
are three areas of students’ competence that should be assessed by authentic 
assessments, namely attitudes, knowledge, and skills. Those components required 
students to be active, creative and to work together in teamwork or in pairs during 
their learning process. This is based on the regulation of the Minister of Education 
and Culture No. 81a, 2013 about the implementation of 2013 curriculum. It is also 
developed from two philosophical theories, namely reconstructivism and Gestalt 
theories (Farisi, 2013). These changes bring consequences for the teachers to 
implement of learning at the school in accordance with the curriculum.  
Regarding the way of the English teacher’s assessment of the students, 
there have been a number of studies about the implementation of the new 
curriculum. Maba (2017) found that English teachers in elementary schools had 
problems in using 2013 curriculum to assess their students in Denpasar about the 
lesson plans and time limitation. The study is also similar what was found by 
Khasanah (2015) that English teachers were difficult to arrange their time in 
implementing the assessent techniques of 2013 curriculum. They had to cut the 
time allocation for certain materials which often consider to be accepted by the 
students in SMKN 1 Rembang. Meanwhile, Gunawan (2017) that  teachers in 
junior high schools in Malang were not optimal in assessing the students learning 
outcomes that cover three domain of learning such as skills, attitude, and 
knowledge assessment. The semilar study also found by Ekawati (2017) that 
English teachers had difficulties to assess the students’ attitude in vocational high 
school in Tegal  while Retnawati (2016) found the implementation of observation 
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technique by the teachers. Thus, the challenges in MAN 1 Pekalongan about the 
time management, facilities, and the students’ ability became the challenging of 
the teachers Noviawati (2017). Furthermore, Most of the  the teachers who were 
from four pilot schools in Bogor and two pilot schools in Lampung found that 
argued that the scoring criteria were complicated and time-consuming (Nur and 
Makhmur, 2014). Based on the previous study that happened in Indonesia, the 
researcher wants to investigate further about the system of assessment in 2013 
curriculum toward junior high schools in Salatiga to know the English teachers’ 
challenges in implementing the assessment techniques system used in assessing 
the students’ learning process.  
Furthermore, the above studies are similar to what were conducted by 
Lubis & Rahmawati (2014) to the junior high schools in Malang. It was found that 
the English teachers faced a lot of challenges when they implemented the 
assessment techniques in 2013 curriculum. The researcher was interested to do 
this research topic again but the context, participants, and place were different 
from the previous studies. The researcher did the research in Salatiga to the ten 
junior high schools and the data were collected using the interview method. Thus, 
the research question of this study is “What are the challenges of junior high 
school English teachers to implement the assessment techniques of 2013 
curriculum?” The researcher hopes that the findings of this study would later 
bring a significant contribution in terms of providing information about the 
challenges faced by junior high school English teachers in implementing the 
assessment techniques in 2013 curriculum. This research would be an input for 
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the government to consider the teachers’ voice to deal with the problems of the 
education. Also, the findings would help the English teachers as the main role in 
education perform 2013 curriculum more easily and it could be used as a 
reference for those who want to know about the challenges of English teachers 
have faced within the assessment system in 2013 curriculum in junior high school.  
LITERATURE REVIEW 
This section describes the interrelated theories to the study of the system 
of assessment in 2013 curriculum. In order to present distinct theories which 
underlie the study, there are five major themes presented: definition of 
assessment, assessment in language teaching, assessment for language learners 
and assessment in 2013 curriculum and relevant studies.  
Definition of Assessment  
 Many experts explain the definition of assessment such as Taras (2005) 
and Wojtzack (2002). The experts in assessment from Cambridge University 
insisted that assessment is one of the most important aspects in the learning 
process to know the progress of the students during their learning process. By 
conducting the assessment, the students can develop their skills or potentials 
because the students’ score influence the effectiveness of learning as a whole and 
it should be done continuously to know and monitor the progress and changes 
achieved by the learners as well as to assess their performance. 
Nunan (2009) stated that assessment is “a fundamental aspect of teaching 
assessment relate to individual students’ learning (p.135)”. It means that 
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assessment is the most important to see the student’s learning process. The idea is 
also strengthened by Chapelle and Brindly (2002) as cited in Nunan (2009) that 
assessment is “the act of collecting information and making judgments on a 
language learners’ knowledge of a language and ability to use it”. It is to collect 
and know the students’ ability in which the teacher can measure how far the 
students are able to understand the teaching materials. 
Assessment in Language Teaching  
 The role of assessment in language teaching places the teachers as the 
main source for assessing the students. Harmer (2007) found two kinds of 
assessments in language teaching which are summative to measure and assess the 
students at the end of the year or semester and formative assessment to help the 
students to improve their performance through the teachers’ feedback in a course. 
The statement of Harmer was strengthened by Craig Thaine (2004), a teacher of 
ELT in Cambridge University who insisted that two approaches of assessment in 
second language teaching which are “formative, peer evaluation, self-evaluation, 
summative, portfolio, and assessed practicum” (p.23). These approaches are used 
by English teachers to support their teaching process in the class and outside the 
classroom. Assessment in language teaching was also mentioned by Nunan (2009) 
that there are two kinds of assessment which are formative assessment that takes 
place during the course of teaching and is intended to improve learning outcomes 
and summative assessment occurs at the end of teaching process and is carried out 
to observe students’ achievements during the course. 
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Meanwhile, Richards and Renandya (2002) mentioned about the 
alternative assessment in language teaching that “focuses more on measuring 
learners’ ability to use language holistically in real life situations and it’s typically 
carried out continuously over a period of time” (p.336). The students are 
evaluated on what they integrate and produce rather than on what they are able to 
recall and reproduce. Bailey (1998) mentioned the frameworks in assessing 
students’ ability through test that it should be valid; which skills, process or 
knowledge that teachers want to assess, washback; a test that promotes effective 
language learning and teaching, practical; assessment consumes resources, 
directionality; entails the direction of language used relative to the learner, 
modality; channel of language use. The fifth of the frameworks should be 
implemented when teachers are assessing the students’ ability and skills.  
Assessment for English Language Learners 
The importance of assessment for English language learners is viewed as 
the main goal for the educators of how to know the improvement or the 
development of learners’ skills or ability in students’ English learning process. 
Gottlieb (2006) mentioned about two assessments that should be implemented in 
assessing the English language learners; “language proficiency assessment is an 
expression of students’ linguistic knowledge and language use in four language 
domains which are listening, speaking, reading, speaking” (p.8) and academic 
achievement assessment that explains about students’ subject matter knowledge, 
skills, and concepts across the core content areas. By looking at the Gottlieb’s 
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explanation, each educator should be able to measure the learners’ ability in 
assessing the English language teaching process.  
Nunan (2009) also gave details of the assessment for language learners by 
pointing out the assessing grammar which includes classroom tests, elicitation, 
observation and error analysis. Those of the components are used by the teacher to 
assess the students. Meanwhile, assessing vocabulary can be used to work out 
what needs to be taught, to monitor, and encourage learning to place learners in 
the right class, to measure learners’ achievement by giving a grade and their 
vocabulary size by individual testing, peer testing and teacher- made tests (Nation, 
2009). In addition, the assessment for English Language Learners is also called 
assessing speaking that emphasizes students’ ability to speak and communicate 
effectively in English (Carter and Nunan, 2001). The idea is strengthened by 
Nunan (2001) that “speaking is one of the four sub skills incorporated in this one 
objective to make students to speak with a purpose” (p.41). 
Assessment in the 2013 Curriculum 
According to Supriono (2016) as the Directorate of Junior High School 
Development, there are 3 types of assessment in 2013 curriculum, namely:  
1. Attitude assessment focuses on the spiritual and social aspects which 
Included: 
a) Observation.  
b) Self-assessment.   
c) Peer- assessment. 
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2. Knowledge assessment   focuses on testing the students’ ability which 
included:  
a) Written test. 
b) Oral test.  
c) Assignment. 
3. Skills Assessment focuses on the students’ performance which included : 
a) Performance assessment.   
b) Project assessment.  
c) Portfolio.  
d) Practice assessment.  
 Relevant Studies  
There have been some relevant studies about the assessment techniques of 
2013 curriculum. The challenges of assessment techniques in the 2013 curriculum 
are similar about what was conducted by Maba (2017) toward the teachers’ 
perception on the implementation of the assessment process in 2013 curriculum in 
Mahasaraswati University, Denpasar. The Participants were from Elementary 
school principals and elementary school teachers. The research data were 
collected through in-depth interviews, observation, and documentation which 
were analyzed descriptively by using the interactive technique. The findings of 
this study found that the teachers prepared the lesson plans prior to implementing 
the teaching and learning processes in the classroom. The lesson plans consist of 
the rubric of attitude assessment, knowledge assessment, and social assessment. 
The results of the assessment were written descriptively on the students’ learning 
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report by describing the student's ability. There are some challenges of teachers 
toward the assessment which are time limitation toward the observing students' 
social attitudes and writing the results of the assessment that require a lot of time 
to describe the students' abilities. 
Furthermore, the previous study is also similar with was conducted by  
Lubis and Rahmawati (2014) toward the teachers’ opinion on the implementation 
of various attitudes assessment instruments of junior high school in the 2013 
curriculum in Malang. This research used a qualitative case study to collect the 
data. The study focused on analyzing the practicality principles involving time, 
procedure and easiness, resources, and cost. The data were collected through in-
depth interview and document analysis. The findings of this study showed that the 
self-assessment, peer-assessment, and observation have the problem in terms of 
time, recourses and procedure.  These of the aspects became the challenges to the 
English teachers to implement the techniques of attitude assessment.  
 There are some similarities between the two studies that focus on the 
challenges in implementing the assessment techniques in 2013 curriculum. The 
implementation of the attitude assessment and rubrics still become the challenges 








Context of the Study 
Since the aim of this study is to know the English teachers’ challenges of 
Junior High School in implementing the assessment techniques in the 2013 
curriculum, this research was conducted in Salatiga, a small town in Central Java, 
Indonesia. The targeted Junior high schools were SMPN 6 Salatiga, SMPN 7 
Salatiga, SMPN 8, SMPN 9, and SMPN 10 because these schools have 
implemented 2013 curriculum. 
Participants  
The participants in this research were ten English teachers of junior high 
schools from Salatiga that have implemented 2013 curriculum as their guide in 
teaching and learning process. Below were the lists of the English teachers:  
Table 1: 
No Participants Educational Background 
Length of  
Teaching 
Schools 
1 Teacher A 
UKSW, English Education 
Program 
30 years SMPN 7 
2 Teacher B 
UKSW, English Education 
Program 
9 years SMPN 6 
3 Teacher C 
Universitas Muhammadiyah 
Surakarta, English Education 
Program 
12 years SMPN 6 
4 Teacher D 
Universitas Muhammadiyah 
Surakarta, English Education 
Program 
13 years SMPN 9 
5 Teacher E 
Universitas Muhammadiyah 
Surakarta, English Education 
Program  
25 years SMPN 8 
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6 Teacher F 





7 Teacher G 
UKSW, English Education 
Program  
32 years SMPN 8 
8 Teacher H 
UNNES, English Education 
Program  
21 years SMPN 8 
9 Teacher I 
UniversitasMuhammadiyah 





10 Teacher J 
Universitas Muhammadiyah 
Surakarta, English Education 
Program  
13 years SMPN 9 
 
Instrument  
In collecting the data, the semi-structured interview was used in this 
research. It was selected to help the researcher to get richer data from the 
interviewees that focused on the challenges during assessing their students by 
using assessment techniques in  2013 curriculum. According to Burns (2000) cited 
in Hawanti, (2015) p. 5), a semi-structured interview “permits greater flexibility 
and permits a more valid response from the informant’s perception of reality”. It 
clarifies the English teachers’ classroom assessment practices the interview 
session conducted in one session with the English teachers in Salatiga. The type of 
the interview questions of this research were factual information, behavioral 
information, attitudinal information and effect information to get all of the 
information about the teachers.   
In order to collect, organize and integrate the data, the researcher did the 
interview in English and Indonesian to answer the questions.  The researcher used 
audio recording and note-taking during the interview sessions to ensure the 
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accuracy of the data gathered. The recording data and the interview results were 
translated and transcribed into English by using clean transcription. 
Below are the main interview questions for the ten junior high school 
English teachers in Salatiga: 
a) What do you know about assessment in 2013 curriculum in junior high 
school?  
b) What do you feel when you are assessing the students by using the 
assessment techniques in 2013 curriculum?  
c) How do you assess the students’ attitude, knowledge, and skills through 
the assessment techniques of 2013 curriculum?  
d) What are the challenges that you face in assessing the students by using 
the assessment techniques of 2013 curriculum?  
e) What are the difficulties that you face when you implement the 
assessment techniques? 
Data Collection Procedures 
In conducting the interview to find the challenges of English teachers in 
implementing the assessment techniques in 2013 curriculum, the researcher had 
done the piloting twice to make sure whether all of the interview questions could 
be used or not. The piloting has done in a school by interviewing two English 
teachers. The first piloting was done with teacher A, who already taught English 
for 12 years. In this session, the researcher tried to ask all of the interview 
questions to teacher A. The result showed that the piloting should be improved 
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and it should be based on the research questions because the researcher found 
difficulties such as asking the specific interview questions related with the topic 
and how to ask follow-up questions to the teacher. After the first piloting was 
done, the researcher needed to revise all of her interview questions to get 
information regarding the research question. After that, the researcher did the 
second piloting that was done with the second English teacher from the same 
school. In this step, the researcher still missed the demographic information of the 
teacher because it was important to know the teacher’s education background 
related to teaching experience in using the assessment techniques of 2013 
curriculum. Also, some questions related with the research questions needed to be 
more detail in order to gain richer data. After of the interview questions were 
revised, the researcher did the suitable interview to the ten English teachers in 
Salatiga.  
Data Analysis Procedures 
Before analyzing the data, the data collected from the semi-structured 
interview were transcribed by using clean transcription to establish the whole 
picture of the findings. More specifically, the interview data from the ten English 
teachers were translated into English to make the researcher easy to identify the 
main issue based on the research’ interview questions toward the English 
teachers’ challenges of the assessment techniques in 2013 curriculum. The 
researcher compared the teachers’ answers from each interview section to analyze 
the differences or similarities. After that, the results were categorized based on 
themes relevant to the items of the interview. The recurring themes were 
15 
 
rearranged into categories and supporting theories to carry out the analysis. Then, 
the results were concluded in the conclusion part. 
 
FINDINGS AND DISCUSSION 
This section is divided into three big themes which are time management, 
the students’ English ability and observation technique.  
 
Time Management  
One of the teaching goals of a teacher in teaching English in the classroom 
is how a teacher can manage the time well for teaching, giving assignments and 
doing assessments. The time management is an important aspect in the teaching 
process of the learning objectives in English materials. Related with assessment 
techniques in 2013 curriculum, time management is the biggest challenge from 
the ten English teachers in Junior high schools in Salatiga in implementing all the 
assessment techniques (attitude, knowledge and skills assessment). Below are the 
four English teachers’ responses in regards to their view of challenge to time 
management by implementing the assessment techniques of 2013 curriculum: 
”The most difficult challenge for me is time. For example, I want 
to assess the students’ speaking skills. They have to speak one by 
one in the class but the time is not enough because there are many 
students. I cannot assess all of them because other skills should be 
assessed too. Also, I am still thinking about the solution to handle 
this problem.”  




From the interview result above, it is clearly explained that teacher A 
found the difficulties in implementing one of the assessment technique of skills 
assessment which is speaking skill or performance assessment. The English 
teacher should implement it to assess the students because it is the way how 
teachers test the students’ ability after the teaching session in speaking materials. 
As mentioned by Supriono (2016) that assessment speaking skill is to measure the 
learning achievement process or outcome (product) because it is the process of 
doing or performing a task. Here, the case of teacher A should assess the students 
one by one. Certainly, it makes teacher A struggle a lot to deal with the time with 
the numbers of the students in the classroom. It seems that this technique makes 
the teacher manage their time poorly. Furthermore, teacher A still has not found 
the solution how to solve the problem to arrange the time in order to assess and to 
make all students participate or take part in speaking class. It became a big 
challenge for teacher A to manage the time because this is a kind of teacher’s 
dilemma in implementing the assessment technique in 2013 curriculum.   
“I need to prepare, arrange and make the assessment rubric for 
each of the technique to assess the skills. For example, speaking 
skill, I have to assess the students’ accuracy and pronunciation. It 
takes a lot of time for me to prepare the entire assessment rubric 
and actually the government should prepare it, not the teachers. As 
the result, I cannot implement all of the techniques of assessment 
skills and sometimes some of us still stay at school to make the 
rubric for the next day” 
  (English teacher B, the researcher’s translation) 
The interview result above comes from teacher B in making her own 
rubric assessment in assessing the students’ skills. In implementing the techniques 
of skills assessment such as product, project, portfolio and practice, teacher B 
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must make rubric assessment for each of the points. Teacher B should struggle to 
make the rubric to assess the students. Teacher B was not able to make assessment 
rubric in a short time and she needs a lot of time to arrange and prepare everything 
for project, product, portfolio, and practice techniques. As the result of this case, 
she could not go home on time and she still stay in the school to make assessment 
rubric for her students. This case becomes the challenge for teacher B to manage 
her time to assess the techniques through rubrics. 
“I have to observe the students from inside and outside the class to 
assess their attitude. You can imagine that I have to do the 
assessment for 28-32 students every day with different classes. 
Sometimes, I do not do that because I have other techniques of 
2013 curriculum that I have to assess” 
(Teacher F, the researcher’s translation) 
“I spend a lot of time to assess the students’ attitude because I have 
to write down everything in the journal for each student and there 
are 28-32 students for each class. I know if this is a good way for 
me as the teacher to know the students’ attitude development from 
time to time but it makes me difficult to arrange my time well. I am 
not the only one who experience this problem but all of the 
teachers in this school” 
(Teacher H, the researcher’s translation) 
Based on the data above, the implementation of attitude assessment 
(observation technique) burdens teacher F. Observation is done by journal that 
contains notes of behavioral columns filled by the subject teacher, homeroom 
teacher and counseling guidance teacher based on the result of observation toward 
the students’ behavior during the semester Supriono (2017). The result from the 
interview showed that teacher F spent much time inside and outside the classroom 
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to assess the students’ behavior. Teacher F considered the time allotment of 
English materials just for two hours that they could not divide the time to teach 
English and assess the students. The teacher needs to pay attention to the students 
during the class and write it down in her journal.  Furthermore, teacher H that she 
had to categorize the students’ behavior after she did the assessment based on the 
eight aspects which are the spiritual assessment (respect and appreciate their 
religions) and social assessment (honesty, discipline, responsibility, tolerance, 
mutual cooperation, well-mannered and confidence). Those aspects made the 
teacher could not manage the time. She tries to find the best way to solve the 
problem but it is not successful. It means that she does not implement the 
observation technique well because it makes her tired. This is also experienced by 
other English teachers in school how they struggle to deal with the time and those 
of the techniques that should be assessed. Both of teachers need solutions how to 
solve this case. It seems that these assessment techniques of 2013 curriculum 
make them difficult. Here, it could be seen from the two cases of time 
management from English teachers F and H that they have to spend much time to 
assess the assessment techniques rather than teaching English in the class. The 
case becomes the biggest problem for English teachers in Salatiga. It also explains 
that the numbers of students are 28-32 for each class. Of course, teaching English 
and doing assessments with different techniques will be a big problem for the 
English teachers to manage the time.  
 The above findings of the time management are similar to the previous 
studies from Maba (2017) & Wahyudin (2015) found the challenges of time 
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management in Junior high school, Denpasar, and Malang.  The implementation 
of the assessment techniques in 2013 curriculum require a lot of time. The 
teachers could not manage their time to implement all of the assessment 
techniques. As the same with the interview findings from Khasanah (2015) found 
that senior high school English teachers also experienced the problem of the time 
management in dealing with assessment techniques in Rembang. The case of time 
management regarding the implementation of 2013 curriculum happened for some 
schools in Indonesia. Likewise, the study found by Nur and Makhdur (2014) the 
English teachers from four pilot schools in Bogor and two pilot schools in 
Lampung found that most of the English teachers have problems or challenges 
toward the assessment of  2013 curriculum with the time management  
The students’ English Ability  
 Talking about the students’ English ability, it will relate to the ability or 
skills of students and their level of English acquisition. Students are able to learn 
English because they have a good ability in English. In implementing the 
assessment techniques of 2013 curriculum to the ten Junior high schools in 
Salatiga, the English ability of the students become one of the challenges for 
English teachers. Below are English teachers’ responses toward the students’ 
English ability:  
“Many of the students lack English vocabulary and make me 
difficult to teach English and assess them because English is the 
new language that they learn. Also, I need to teach them over and 
over again to make them understand” 
(English teacher F, the researcher’s translation) 
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“Students’ English knowledge to master the English vocabulary is 
very weak and most of my students who get bad grades in English 
because they do not know English vocabulary in written test and 
oral test. For example when I teach them animal’s vocabulary and 
it is hard for me to make them understand”.  
(English teacher G, the researcher’s translation) 
Based on the data above, teachers F and G faced two problems which are 
Students’ English ability and English vocabularies. This factor influenced the 
teacher to implement all the techniques of the assessment system in 2013 
curriculum. It is found that the students were lacking of English vocabulary. 
According to English teacher F, most of her students do not know English 
vocabulary because English is a new thing for them to be learnt and it is not their 
mother tongue. In addition, almost all of them have not learnt English since they 
are in elementary school because they are from rural areas. By knowing teacher 
F‘s story, the condition of the student bring negative impacts to their English 
ability. They lack interest in learning English and it makes the English teacher 
complain about her students who are lack English vocabulary. Consequently, the 
teacher needs to teach vocabulary over and over again until his students 
understood.  
In addition, students lack English vocabulary in English. The teacher 
spends her time to teach English vocabulary rather than do the assessment 
techniques to their students. It becomes the consideration of the teachers how to 
implement the assessment techniques with the student’s condition because the 
students’ vocabulary level hampers the teachers to perform the assessment 
techniques. For example, she teaches about vocabularies about the name of 
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animals for two weeks through role play and songs to make them master and 
memorize those of animal’s vocabulary. But, when she tests the students by 
assessment skills (practice and product technique) to mention the animal’s 
vocabulary and show the animals pictures in the whiteboard, most of the students 
in her class are not able to do it. She says that she is upset with the students’ 
ability in English vocabulary to memorize and practice English. They must be 
taught for many times to really understand the materials. English teachers need to 
motivate them and encourage them to study English.  
“Many grammar errors in their tests and I need a lot of time to 
teach them to  memorize the rules and how to write with a good 
grammar such as teaching tenses and also I have taught them over 
and over or repeat the grammar materials but still their scores are 
bad” 
(English teacher A, the researcher’s translation) 
“Why I choose a simple way to assess the students about grammar 
because their English knowledge toward English is very limited 
and varying. So, there are many students that we have to push 
because sometimes what they do, they do not know or understand 
it. Also, it is difficult for me to direct them and I have to teach 
them over and over again.” 
(English teacher H, the researcher’s translation)   
 Nunan (2009) pointed out four things in assessing grammar such as 
classroom tests, elicitation, observation and error analysis. Those of the 
components are used by the teacher to assess the students. The finding above 
showed the grammar ability of the students influence the students’ ability in 
grammar which still becomes the problem for teacher A and H. Based on the 
interview data, teachers A and H mentioned that students’ ability in grammar was 
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bad. It is proven from the test results of the weekly test and final tests. By looking 
at the results, the teachers could not implement many techniques to be used 
because one technique in assessment techniques of 2013 curriculum take a lot of 
time such as practice technique. For instance, teacher A in her experience of 
teaching grammar used the written technique by asking the students to fill the 
right simple present tense form in the worksheet after the teaching session. But, 
the results of the test showed that most of the students got bad grades after the 
teacher checked it. The teacher said that she had to struggle and find solution of 
how to enrich the students’ grammar ability with the assessment techniques of 
2013 curriculum. The problem of students’ ability in grammar should be solved 
because it really influences the teacher and the students’ progress. 
“It is so difficult to ask the students to speak in English and most of 
them are quiet even I have mentioned the sentences and they just 
repeat it. They are afraid to be bullied by their friends and making 
mistakes”  
(English teacher G, the researcher’s translation) 
“I want my students to be able to speak in English. It is one of our 
goals as an English teacher. But, the reality is not based on what I 
want. They do not have enough exposure to access materials on the 
internet and they are not brave enough to speak English. They do 
not know how to say it.” 
(Teacher J, the researcher’s translation) 
The finding showed that English speaking skill of the students is still the 
one of the challenges of English teacher to implement one of the techniques of the 
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assessment skills. Assessing speaking skill emphasizes the students’ ability to 
speak and communicate effectively in English (Carter and Nunan, 2001). The 
students are not brave to speak English because they are afraid to do mistakes and 
get bully by their friends. Even when their teachers asked them to speak, most of 
them do not want to speak or gave a response to their teachers. For instance, 
teacher G is teaching about giving opinion expression to some friends who need 
suggestions or advice. She asks the students to find their partner to practice and 
memorize the short expressions. But, most of them are difficult to speak. The 
teacher G has to motivate and encourage the students to be able to speak English. 
The teaching experience also comes from teacher J when he teaches about the 
conversation about their hobby. He asks the students to make a group of 5 and 
gives them a short conversation text to be memorized and presented in the front of 
the class. The teacher said that almost all of the students in his class were not able 
to speak English. Sometimes, the teacher asks simple questions but just a few 
students give their response from 28-32 students in the class. These two examples 
show that the students’ ability in speaking skill needs to be improved. By knowing 
the students’ condition, teachers could not implement all of the techniques of 
2013 curriculum. The expectation of the government that all assessment 
techniques of 2013 curriculum should be implemented, may be unsuccessful 
because most of the students and English teachers in Salatiga still face many 
difficulties in performing the assessment techniques. 
The findings show that students’ ability in English is similar to the 
previous study by Noviawati (2017) found the challenges in MAN 1 Pekalongan 
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toward the students’ ability in English. Those of the students were from different 
background and they had different ability in learning English. Almost all of the 
assessment techniques could not be implemented because the teachers should 
repeat to teach the materials. It made the teachers less focused on teaching-
learning process. Ekawati (2017) found the students’ ability in grammar and 
vocabulary influence the way teachers to implement the English materials. Many 
documentation of the assessment that must be made by teachers and it feared that 
not at all assessment have done by the teachers because the students were passive 
in the classroom. In addition, Ashar & Irmawati (2014) found the similar case in 
SMK 1 Banteng about the students’ ability.  It was difficult to choose an 
appropriate method of learning based on the 2013 curriculum due to the low level 
of English knowledge of students. Most of the students were lack of vocabulary 
and grammar in English and it made them lack interest to learn English. 
Regarding the findings of students’ ability from the ten Junior high schools in 
Salatiga, many schools in Indonesia which are from different levels experience 
some challenges of the assessment techniques of 2013 curriculum. Many 
researchers researched about the implementation of 2013 curriculum around 
Indonesia.  
Observation Technique  
               The purpose of the implementation of the observation technique is to 
know the students’ character development. Character development is one of the 
goals of the government in 2013 curriculum that should be implemented in the 
education field by the teachers. However, it becomes a challenge for the English 
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teachers in the junior high school in Salatiga. Thus, the other challenge comes 
from the eight aspects that should be assessed such as piety, caring, honesty, 
responsibility, discipline, and cleanliness and obedience in religion. Those aspects 
should be assessed by the English teachers in assessing the observation technique. 
Below are the English teachers’ responses toward the implementation of 
observation technique:    
“Sometimes I do not know how to assess the observation technique 
because every meeting I have to observe the students’ attitude in 
the classrooms and it takes time to memorize the students’ name. I 
teach six classes with 28-32 students for two hours. Of course, I 
cannot remember all the students in a short time and it becomes the 
biggest challenge for me” 
(English teacher A, the researcher’s translation) 
 
 The interviewed data above showed the struggle of English teacher A who 
tried to memorize and assess those of the students’ name. English teacher A 
mentioned the number of the students, the classes and the time. Based on teacher 
A’ experience, she finds difficulties of memorizing the students’ face or name to 
write about their attitude in the journals because it should be done in each 
meeting. As the results of the implementation of this technique, the teacher did 
not assess the students by following all the steps of observation assessment and 
she just write down students’ attitude in general. The observation technique in 
2013 curriculum does not support the teachers’ preparation in teaching and 
assessment in the classroom. They tend to lose focus on the efforts of prioritizing 
between teaching and assessment  
26 
 
“Observation technique has its own aspects that should be assessed 
by teachers. The aspects are politeness, discipline, responsibility, 
honesty, responsibility, and cleanliness. Those of the aspects 
should be included and there are a lot of students in the school and 
it is impossible to assess them one by one.” 
(English teacher H, the researcher’s translation) 
In addition, the challenge for the English teachers is also influenced by the 
eight aspects of the observation technique. Teacher H is difficult to make a report 
of the students’ attitude based on the aspects because of the time limitation just for 
two hours. Teacher H spends a lot of time to observe the students rather than 
teaching English in the class. This condition becomes a problem for the teacher 
because he should assess the eight aspects of each student.  He could not teach all 
of the materials if he focuses to assess the students’ behavior. It means that he 
focuses more on teaching rather than assessing the students’ behavior because t 
materials are more important rather than assessing the students. Also, the grades 
are considered as the determination to go to the next class. If he focused on the 
assessment, the learning objectives could not be achieved in each meeting because 
he would be busy to evaluate the students’ attitude. It was a dilemma for him 
because English teacher should be responsible for teaching and assessing the 
student.  
The findings above show that observation technique becomes the problem 
for English teachers in Salatiga. The semilar problem also found by Ekawati 
(2017) that English teachers have difficulties to assess the students’ attitude in 
vocational high school in Tegal.  It is difficult to measure something abstract like 
the aspects of spiritual and attitude to the students.  The eight aspects of 
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observation technique made the English teachers could not implement the 
teaching materials because each student should be assessed. The number of the 
students really influence for the English teachers to assess them. In addition, 
scoring the students’ results became a big challenge for the English teachers. Each 
of the points of the aspects should be counted. Furthermore, Khasanah (2015) also 
found the challenges of the English teachers in SMKN 1 Rembang to implement 
and the observation technique. The teachers were difficult to memorize the 
students’ name when they implemented the observation technique.  
CONCLUSION 
Assessment is one of the most important aspects in learning process Taras 
(2005) and Wojtzack, (2002). It has a big role in the learning process and the first 
essential component of learning. Moreover, it can determine how the students can 
successfully acquire the knowledge of a particular lesson. This study initially 
aimed to know the junior high school English teachers’ challenges toward the 
implementation of the assessment techniques in 2013 curriculum. The findings of 
this research showed that the English teachers in Salatiga faced many challenges 
in implementing the assessment techniques in 2013 curriculum. The result of the 
findings found there are three big challenges which are time management, 
students’ English ability and the implementation of the observation technique. 
These three aspects became the problem that were experienced by all ten English 




Time management is the biggest challenge for the English teachers 
because all of the assessment techniques in 2013 curriculum should be 
implemented. The data showed that the teachers did not have a lot of time to 
assess their students. The time to teach English was four hours for two meetings 
in a week. It has been proven that they were not able to implement all of the 
assessment techniques by the data collected through the interview. Furthermore, 
the students’ English ability also became the challenge of the teacher. Based on 
the results, the students’ ability of grammar, vocabulary and their speaking skills 
still became a dilemma for the teachers to implement the assessment techniques. 
Also, memorizing the students’ name and assessing the eight aspects of 
observation technique were difficult. In addition, observation technique was the 
new technique of 2013 curriculum that should be implemented by the teachers. 
The teachers had to assess the students inside and outside the class to ensure all of 
the aspects of observation assessment should be completed. The implementation 
of the technique caused the teachers struggled a lot to assess all of points. 
 This study is expected to bring significant implications towards the 
implementation of assessment techniques of 2013 curriculum to the teaching 
process of English teachers, as there have been descriptions upon the challenges 
of the English teachers toward the assessment techniques, the government can 
consider the challenges by reviewing again the assessment techniques in 2013 
curriculum that have been implemented in Salatiga or Indonesia. The finding 
becomes the input for the government to consider the teachers’ voice before 
creating the policy in dealing with education. It would help the English teachers as 
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the main role in education performs 2013 curriculum more easily. The challenges 
might happen to other English teachers in junior high school in this country. In 
order to make English teacher focus on the teaching process to make them 
manage the teachers’ time well and to help the students who lack in English 
without implementing all of the assessment techniques, the first step that the 
researcher would like to suggest is to review the assessment techniques of  2013 
curriculum to support English teachers’ performance. Also, the government can 
do more training about the implementation of the assessment techniques to give 
more understanding to the teachers. Nevertheless, this study still has its 
limitations on how it could not explore further and deeper towards the observation 
techniques because it is a new technique implemented in 2013 curriculum.  For 
further research on the same field, it is expected that there will be more who 
would conduct a research toward the challenges faced by English teachers in 
Indonesia especially in the rural areas to analyze deeper about teachers’ voice 
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Interview Questions to Know the Junior High School English 
Teachers’ Challenges Toward the Techniques of Assessment 
System in 2013 Curriculum 
 
 
1. What do you know about assessment in 2013 curriculum in Junior High 
School? 
2. What do you think about assessment techniques in 2013 curriculum that 
has been implemented in the school especially in English? 
3. How do you implement the three assessments techniques in English 
materials? 
4. What are the difficulties that you face when you implement the assessment 
techniques in 2013 curriculum? 
5. What do you feel when you implemented the assessment techniques 
system in 2013 curriculum? 
6. How do you assess the students from their attitude, skills and knowledge 
in 2013 curriculum by using the assessment techniques of 2013 
curriculum?  
7. What are the challenges when you assess the students’ attitude 
(observation), knowledge and skills?  
8. What are your suggestions toward the systems of assessment techniques in 
2013 curriculum? 
 
 
 
 
 
